For Faculty

Ideals for Service-Learning Reflection
· All partners (students, community partners, and faculty,) model, participate in, and benefit from the reflection process.

· Reflection activities are designed to connect the service experience and curricular (or co-curricular) learning.

· Each reflection activity has desired outcomes that relate to the larger curricular (or co-curricular) learning outcomes.

· Opportunities for reflection are intentionally designed, are integrated throughout the course (or co-curricular service experience), and take place both in and outside the classroom.

· Community service-learning partners agree on the content and process of reflection activities and assignments (especially those activities or assignments that involve community partners).

· Opportunities for engaging in reflection in culturally relevant ways, that are meaningful for a diversity of students, are provided (e.g. artistic, more/less structured, affective as well as cognitive, oral/written, etc.).

· Reflection activities guide students in examining their own perspectives and assumptions about themselves, their community, and the organizations and people they are working with in the community, as well as the impact of these perceptions on their learning and the service experience.
· The relationships between power, privilege, prejudice, oppression, the root causes of inequity, the service work, and the curricular (or co-curricular) content are intentionally explored.

· Reflection activities invite students to consider their goals as professionally and/or personally community-oriented people (e.g. what would it mean to be “a socially- responsible accountant,” “a community biologist,” or a “civically-minded parent”?  Are these goals they have for themselves? How has the service-learning experience affected these goals?).

· Reflection activities are designed to facilitate exploration and understanding of self, community, and issues rather than ask students to develop pre-mature solutions to the complex challenges and issues they’ve encountered.

· Each student is both challenged and supported throughout the reflection process.

· Reflection is “a way of proceeding.” “Only after adequate reflection on experience and interior appropriation of the meaning and implications of what one studies can one proceed freely and confidently towards choosing appropriate courses of action that foster the integral growth of oneself as a human being.” 
(The Jesuit Ratio Studiorum http://www.bc.edu/bc_org/avp/ulib/digi/ratio/ratiohome.html)
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